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Abstract: The technology revolution has occurred in the last decade, supported 
by computer and telecommunication based technologies. O’Reilly (2005), one of 
the authors of the term, Web 2.0 as a collaborative environment in which users 
have the opportunity to contribute to a growing knowledge base, assist in the 
development of web-based tools, and participate in online communities. One of 
the products is Web 2.0. In the language learning domain, the practice of using 
Web 2.0 tools has been widespread. Web 2.0 tools, interchangeably named social 
media or social technologies, are penetrating all aspects of language learning 
activities. Recently, the immense popularity of social networking websites has 
created new opportunities for language learners. The present study introduced 
Twitter, as the form of Web 2.0 application, used as the learning media of English 
as a Foreign Language. This study involved 5 students as the respondents. The 
data were obtained from the documented data and the direct observation to the 
research participants. The finding shows that the students did various activities 
and got benefits from using Twitter as a media to learn English as a foreign 
language. 
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Abstrak: Dalam dekade terakhir, revolusi teknologi yang didukung oleh 
komputer dan telekomunikasi berbasis teknologi. O'Reilly (2005), peneliti 
Web,20, menyatakan Web 2.0 sebagai sebuah lingkungan kolaboratif yang 
memberikanpengguna kesempatan untuk berkontribusi dalam mengembangkan 
pengetahuan, membantu pengembangan media berbasis web, dan berpartisipasi 
dalam komunitas online. Wujudnya adalah Web 2.0. Dalam pembelajaran bahasa, 
praktek menggunakan Web 2.0 tools telah tersebar luas. Web 2.0, yang juga 
disebut sosial media atau teknologi sosial, menembus semua aspek kegiatan 
belajar bahasa. Baru-baru ini, popularitas situs jaringan sosial telah menciptakan 
peluang baru untuk belajar bahasa. Tujuan penelitian ini adalah untuk 
menginvestigasi Twitter, sebagai bentuk aplikasi Web 2.0 yang digunakan sebagai 
media pembelajaran bahasa Inggris sebagai bahasa asing. Metode yang digunakan 
adalah studi kasus. Studi ini melibatkan 5 siswa sebagai responden. Data 
diperoleh dari data yang didokumentasikan dan pengamatan langsung kepada 
peserta penelitian. Hasil temuan menunjukkan bahwa siswa melakukan berbagai 
kegiatan dan mendapat manfaat dari menggunakan Twitter sebagai media untuk 
belajar bahasa Inggris sebagai bahasa asing. 
Keywords : Twitter, media pembelajaran bahasa. 
 
he rapid technological advancement in the last decade has sparked the idea of 
learning a language through websites. Warlick (2012) insists that technology 
is available in every classroom as well as in every student and teacher’s hand. It is 
the pen and paper of one’s time, and it is the lens through which ones experience 
much of the world. At the turn of the century, the technological changes are 
occurring so fast. The changing can be seen from the rise of the Web 1.0 till the 
switch of Web 1.0 to Web 2.0. The switch is known as the switch of basic web to 
the more interactive Web. The change is in the improvement in its ability to 
develop content to be more accessible. Web 2.0 technologies offer a possibility 
for users to involve more in the social networking communities. Web 2.0, known 
as social web; allow users to actively involve in social networking with each other 
as they build connections and communities around the world. In addition, in this 
globalization era, it is undoubtful that technology has redefined the way as a 
society, not only used as a media to communicate and disseminate information, 
but also used to mingle in the large community. Therefore, the existence of Web 
2.0 can be understood in a broad sense to refer to a new series of applications all 
designed to take advantage of Internet potential to allow participants participate in 
new ways in the online experience. One of the online experiences that the 
participants can get is learning language. 
The emergence of Web 2.0 over past the few years has raised social 
networking sites as one of the examples of the technology advancement. 
Nowadays, social networking sites have become conspicuous genres, having 
hundreds millions of users worldwide (Selwyn, 2009). Moreover, social 
networking is one tool which can make teachers and learners access information 
and facilitate the learning of English (Srinivas, 2010). It opens up a chance for 
learners to learn English as foreign language learners, easier. English for learners 
is not their primary language or native language. It is defined by the government 
as additional services of language to develop students internationally. However, 
what all social media platforms have in common is that they allow people to 
create networks that are not bound to geography and open the chance for language 
learners to access a far boarder range of experience. 
It is not surprising that forward thinking educators and language learners 
across the world have for several years been involved in considering how to take 
advantages of both popularity of social networking sites themselves, and various 
web 2.0 applications. CALL practitioners have readily embraced possibilities of 
Web 2.0 for language and literacy studies. Sykes et al. (2008) envisage emerging 
technologies being used in the near-future to create meaningful context by adding 
“real world relevance” to facilitate L2 communication in the classroom. Wikis are 
already being used to facilitate joint content creation; blogs serve as arenas of self-
expression and “enhanced readership” (Sykes et al., 2008, p. 532). Social 
T 
networks provide opportunities for networking with people who share similar 
interests, people joining to form communities of practice (see e.g., Wenger, 1998), 
and people interacting within an affinity space (Gee, 2004). 
In 2013, French and China sparked the idea of a new way in learning 
language. They introduced Twitter as a language learning media. It was aligned 
with the pre-observation done by the researcher which found that the most popular 
social networking site today is Twitter. Twitter is a social network in which the 
members of a community share their current activities by answering the question 
“What are you doing?” using a maximum of 140 characters, or 30 words at most. 
Twitter is called a microblogging site. It enables the users to post a short text as a 
message distributed among the community members.The number of community 
members is big. The service has rapidly gained worldwide popularity; there are 
about 645 million registered users in 2012, who posted 340 million tweets per day 
(Worldstats.com, 2013). The service also handles 1.6 billion search queries per 
day. It is not only about how wide the range of the network, but also about how 
the communication proceeds in a very active way; 340 million twitter posting a 
day from 645 million are registered users. There are 9,100 tweets posted in a day, 
40% people do not post any tweets, but keep on eye on their timeline based on 
statisticbrain.com 
Furthermore, there are studies reporting that Twitter are beneficial 
English language learners. Twitter use normally takes one of two forms: (1) the 
introduction of more authentic, real world tasks in the learning environment; (2) 
the increase of student reflection and discussion, either individually or 
collaboratively, of traditionally presented subject matter. The first category was 
studied by Atenos-Conforti, Borau, Ulrich, Feng, Shen & Perifano as cited in 
Millar & Durham (2010), who claimed the use of Twitter that allowed students to 
study a foreign language to interact with native speakers of the language as well 
as with a wide range of non-native speakers of various proficiency levels. 
Similarly, Holotescu & Grosseck (2009), Waller (2010), and Lowe and Laffey 
(2011) focused on Twitter as a means of creating real world applications for 
material initially presented in traditional classrooms. There are also studies 
reporting Twitter use as a means of generating students’ reflection and discussion 
of learning activities initiated in traditional learning environment were. Wright 
(2010) examined Twitter as a means of creating increased students reflection in a 
setting where practicum experiences comprised a significant part of the assigned 
tasks for a course; and Dunlap and Lowenthal (2009), report on the use of Twitter 
as a tool for expanding students’ interaction with each other when discussing and 
reflecting on material presented in a traditional classroom setting. Similarly, 
Junco, Elavsky, and Heiberger (2013), Junco, Heiberger and Loken (2011), 
Mislan and Elavsky (2011), and Agherdien (2011), and Sullivan (2012) all 
reported various uses of Twitter having positive effects on language learning. 
In reference to the positive effects of Twitter, it drew the researcher’s 
attention to study the phenomena of using Twitter as a media to learn English as a 
foreign language. The study of the phenomena aimed to know how Twitter as the 
media of language learning can be used by the English as Foreign Language 
Education students’ in Indonesia, especially Semester-Six students of English 
Language Education Study Program, Languages and Arts Education Department, 
Teacher Training and Education Faculty, Tanjungpura University, Pontianak. The 
researcher believes there is a need to be fostered if there is a potential for twitter 
as a media to accurately be investigated. The study focuses on how Twitter can be 
functional to learn English as a foreign language.  
However, Semester Six students were already familiar with Twitter after 
completing the subject of Information Communication Technology (ICT) 1 and 2. 
Although the subjects of ICT had completed, the students keep learning English 
as a foreign language through Twitter. Therefore, it is interesting to conduct 
research on this issue. The data are collected by investigating the learning 
activities done by the research participants through Twitter. The data are collected 
through questionnaires distributed to the research participants. 
 
METHOD 
Generally, this research is aimed to investigate how students function the 
Twitter to learn English as Foreign Language. In particular, this study is proposed 
to uncover the various language learning activities in Twitter. It is worth noting 
the activities and the benefits the students got in functioning Twitter to learn 
English as a foreign language. Thus, the present research is proposed to study the 
phenomena of using Twitter as the media to learn English as a foreign language. 
The investigation been done to uncover the students’ activities in functioning 
Twitter as the learning media to learn English as a foreign language and the 
benefit they got. 
To achieve the research objective, a case study is selected to apply. This 
type of study is an ideal methodology when a holistic, in-depth investigation is 
needed (Feagin, Orum & Sjoberg, 1991). Yin (1994) points out that a case study 
can be distinguished from another type of study by posing three conditions. The 
three conditions consist of (a) the type of the posed research question, (b) the 
extent of control an investigator has over actual behavioral events, and (c) the 
degree of focus on contemporary as opposed to historical events. A case study is 
advantageous to answer “how” and “why” research questions. The  “how'' and 
''why'' questions are more explanatory and likely to lead to the use of case studies, 
histories, and experiments to be  used as the preferred research strategies. This is 
because such questions deal with operational links needing to be traced over time, 
rather than mere frequencies or incidence (Yin,2003). A case study is preferred to 
examine contemporary events when the relevant behaviors cannot be manipulated. 
According to Yin (1994), this type of study is not possible for an investigator to 
control the events. The general circumstance of the phenomena to be studied is 
contemporary phenomena in a real-life context. Furthermore, there are three steps 
to plan a case study. They are selecting the case, collecting data, and analyzing 
data (Hays, 2004). 
In selecting the case, it comprises the type of phenomenon that an 
inference attempts to explain (Gerring, 2007, p. 19). Hence, in this present 
research, it addresses a phenomenon that is Twitter as media to learn English as 
foreign language. The research focuses on the representation of a group. There are 
5 participants of twitter users who study English as foreign language. The 
participants of the present study is based on purposive sampling to enable the 
researcher to choose the information-rich participants for in-depth study 
(Cresswell, 2007, p. 125). The research participants are Semester-Six students of 
English Language Education Study Program, Languages and Arts Education 
Department, Teacher Training and Education Faculty, Tanjungpura University, 
Pontianak. The research participants are selected based on the following 
requirements: 
a. They have completed the subjects of Infomation Communication 
Technology 1 and 2 and have account on Twitter. 
b. They have Twitter account. 
c. They are actively posting at least10 tweets a day. 
There are 5 students who suit the above mentioned requirements. They consist of 
1 male participant and 4 female participants. The 5 students agreed to participate 
this research. They gave permit to the researcher to do research on their Twitter 
account and documented their activities on the account. 
The second step is collecting data. In this present research, the researcher 
takes direct observation and documents. In direct observation, the researcher 
observed directly the participants’ accounts. The observed documents are the 
records of activities done by the students which include students’ tweets in recent 
years and also the record of users’ following and followers (see Figure 1.1). 
 
 
Sources : www.twitter.com/rizaalKR  
Figure 1 
Records of Activities 
 
This research involves more than one participant to make sure that the 
result represents the case from various points of view. The various points of view 
are aimed to decrease the bias and to construct the reliability and validity. 
Multiple sources or triangulation of evidence are also recommended as a 
technique for construct validity by such researchers as Burgess (1984), Denzin 
(1978), Jorgensen (1989), Marshall and Rossman (1990), and Patton (1990). 
Triangulation means that the researcher uses more than one technique to gather 
the details of the case which in this research are questionnaire and documents of 
students’ activities.The questionnaire consists of two parts. The first part is 
purposed to see the existence of activities in order to learn English as foreign 
language and the second part is to capture participants’ observation in using 
Twitter as the media to learn English as foreign language. The questions are made 
through statements that later require agreement of disagreement of the relevant 
sentences’. The statement covers all features of Twitter as can be seen on Table 1. 
Observation as a data collection technique implies an active engagement 
with individuals in their natural setting. That is why it is important to have the 
questionnaire Part 2. The questionnaire is designed observe the students’ activities 
and to know how they benefit using Twitter as media to learn English as foreign 
language. Hence, to get the idea, the researcher creates short essay part of the 
questionnaire: 
Table 1 
Table of Questionnaire’s Specification  
 Specification Item 
Questionnaire Part 1 
Twitter Features : 
Following and Followers 
I followed account 
whose Tweet is is in 
English. 
Twitter Features : 
Following and Followers 
I followed more than 
15 account whose 
Tweet in English. 
Twitter Features : 
Retweet 
I retweet English tweet 
that I know the 
meaning 
Twitter Features : 
Feeds 
I read English account 
timelines. 
Twitter Features : 
Replying 
I have given comments 
to the English Tweet I 
read in English. 
Twitter Features : 
Following and Followers 
I followed accounts 
whose give English 
quizzes. 
Twitter Features : 
Finding Topics by 
Hastags 
I have  searched 
Trending Topics World 
Wide (TTWW) by 
hastags. 
Students Activities 
What kind of activities 
do you do to learn 
English through 
Twitter? 
Students Activities What activities of 
 Twitter do you use 
most to learn English?,  
Questionnaire Part 2 
Students Activities 
What activities of 
Twitter do you like the 
most? 
Students Activities 
What activities of 
Twitter do you use 
most to learn English? 
Benefits of Learning 
English as Foreign 
Language via Twitter 
Would you recommend 
that your friends use 
Twitter as a media to 
learn English? Mention 
the benefits you get !  
Students Activities 
What English account 
do you favor most? , 
and  
 
Students Activities 
What kind of activities 
you were done to learn 
English in Twitter? 
 
The recorded data of this present research is the documentary data of 
postings and list of following and followers of students’ Twitter accounts. In this 
research, the researcher will take the record of students posting in a year, 2013 
and also the students’ following lists. 
There are two kinds of data that will be analyzed. They are questionnaire 
and recorded data. They are (1) primary data that were collected from 
questionnaires and (2) recording data that were derived from students activities in 
Twitter. However, data analysis means a search for patterns in data (Neuman, 
1997, p.426). Moreover, GAO (1988, p. 10-4) insists that all researchers who 
want to analyze written material systematically should consider content analysis. 
GAO (1988) adds content analysis is relatively costly and time consuming. The 
steps are (1) finding categories by coding the questionnaire results, (2) 
discovering patterns and relationships within the data, (3) redefining the 
categories for its validity, and (4) reporting.  
Hence, the answers of the questionnaire were coded for categories. The 
researcher determining the similarity with which two or more people categorize 
the same material. The questionnaire results are divided into data items, labeled 
into themes, and analyzed by critical incident to yield insight of the value of how 
students function Twitter to learn English as a foreign language. It leads the 
researcher to find out the themes about various activities the students done in 
order to learn English as a foreign language and the benefits of using the media.  
After the categories of activities found, the analysis deals with the second 
type of data, that is recorded data. The recorded data show the activities 
performed by the students as seen in Figure 3.2. The recorded data will be sorted 
out based on the categories. The data also use to evaluate and triangulate the 
inclusion or exclusion of information provided on the questionnaires. However, at 
the end, the analyst writes the descriptive report. 
Table 2 
Data Proceeding Example 
   Student 1 
Activity Data 
Posting a New Tweet 
 
Retweeting 
 
Replying 
 
 
FINDINGS AND DISCUSSION 
 
Findings 
Based on the analysis, the students function Twitter by doing the some 
activities. The activities are posting a new tweet, retweeting, following English 
account, and replying tweet. The activities were calculated, their frequency can be 
seen in chart 1. 
 
Chart 1 
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As can be seen from the above chart, the quantitative data showa that the 
students like doing the activities of posting tweet and retweeting. The other 
activities like following English account and replying tweets were very low in 
their frequency. Moreover, each student has different frequency in functioning 
Twitter. The differences of the frequency can be seen from the most activities that 
they did as can be seen from Chart 2. 
 
 
Chart 2 
Each Students’ Activities 
 
The above chart shows that Student 1, 3, and 4 functioned Twitter mostly 
for posting tweet, while the student 2 and 5 functioned Twitter mostly for 
retweeting. They rarely did activities such as replying tweets and following 
English account. Based on the activities, it can be concluded that their activities 
on learning English using Twitter as a media is very minimum.  
The chart also shows that students 1 and 2 were like to post tweets about 
their thoughts and interest. The posts were mostly to send their expressions 
towards picture, videos, or their daily activities. The sentences posted sometimes 
were incomplete sentences and contained a lot of grammatical mistakes as can be 
seen in the sub topics Posting Tweet, Retweeting, Replying Tweet, Stalking, and 
Finding Topics by Hastags. 
The posting of tweet is the most frequent function made by the students. 
There were 1068 postings in English. The researcher investigated the various 
kinds of tweets the students posted. The students’ post was categorized to 
Posting a New
Tweet
Replying Tweets Retweeting
English Account
Followed
Student 1 281 74 41 67
Student 2 92 22 346 41
Student 3 130 9 30 25
Student 4 287 76 85 123
Student 5 278 57 298 20
0
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Expression of Thoughts and Ideas (1), Expression of Ideas with Pictures (2), 
Expression of Ideas with Videos (3), Expression about Pictures in English (4), and 
Expression in Places (5). Students 1 and 3 are the students posting ideas most 
frequent. They not only are posting ideas in sentences, but also ideas in sentences 
and pictures or videos. Moreover, sometimes, the picture they posted is a picture 
that quotes in English. It can be only a picture or they write their ideas or 
comments about the picture. Besides, they also like sharing the place and writing 
one or two sentences as a comment of the place they visited. All the posting are in 
English. They also functioned Twitter to post a sentence when they found a new 
vocabularies. They claimed about it on the questionnaire. 
Besides posting a new tweet, Retweeting is one of the frequent activities 
for the students. Retweeting is all about citing tweets. The activity of retweeting 
can be seen as quoting tweets from another account. The activity of retweeting 
can be seen as an agreement of a statement or quote. In other words retweeting is 
a way of citing in Twitter. The advancement in this technology is that students are 
able to retweet or to recite with a comment. However, based on the questionnaire, 
the research participants retweet the tweets that they understood. The retweeting 
categorized into Sharing information and Ideas (6), Reciting Tweets (7), Reciting 
with Comment (8).  
The feature of replying is to produce the tweet to reply one's tweet. Based 
on questionnaire, replying is one of the activities listed but it is rarely be done. In 
other words, replying allowed users to have conversations by responding others’ 
tweets. The findings showed that there are 238 tweets of replying other tweets in 
English (see Figure 4.5.). The categories of replying a tweet are Conversation (9), 
Joining English Quizzes (10).  
Based on the questionnaire, it is clear that the student enjoy reading and 
feel no burden in open up the dictionaries to find the meaning of the difficult 
word. Furthermore, based on the findings, all English accounts followed by the 
students were active users with average tweet updates of 20 tweets a day. It 
means, the students have a chance to read 20 tweets a day from one English 
account. based on the questionnaire, it is clear that the student enjoy reading and 
feel no burden in open up the dictionaries to find the meaning of the difficult 
word. Stalking is a reading activity on one’s Twitter timeline. On the 
questionnaire, students mentioned one of the activity is stalking. They love to read 
English account twitter. The following and followers features takes a very 
important role in maintaining the postings to be showed on timeline. 
Most of the students have used the feature of finding topics by hastags to 
find English topics. Student claimed that they like to read article in Twitter. The 
article only can be found if they use hastags to search for a topic.  
 
Benefits of Using Twitter as The Media to Learn English as Foreign 
Language 
Based on their answer, all of them recommend Twitter to their friends as 
the media to learn English as foreign language for the benefits they got. There are 
some benefits they claimed. The benefits they claimed are the big number of 
English resources which are useful to help learners to learn English as a foreign 
language, and also English account and also Twitter is a fun media to learn 
English as foreign language. The benefits are formulated from the answer of the 
questionnaire. there are many hastags that beneficial for English language learner 
they are; #adulted (a hashtag for tweets about adult education), #EFL/ESL (tweets 
about learning and teaching English as a second or foreign language), #eal 
(Tweets about English being used as an additional language), #ellchat (English 
language learning chat platform), #grammar (tweets related to English grammar, 
spelling, punctuation, etc), #TESOL (Teachers of English to speakers of other 
languages/ Teachers of English as a Second Language Association). 
Additionally, Twitter is a fun media that can be accessed anywhere, and 
anytime. The advancement of technology provides the capability to reach the site 
from mobile phone. The easiness was proven by the statistic of the students 
tweets. The statistic showed that the students mostly post more than 25 tweets a 
day. These easy accesses also help students to done 2382 activities in one year. 
Twitter also provides the features that can post not only words, but also picture or 
video. It also allows people to connect and join English quizzes. 
 
Discussions 
Functioning Twitter to Learn English as a Foreign Language 
Twitter provides many features that might help students to function 
Twitter for learning English as a foreign language.  The students activities are (1) 
Posting tweets, (2) Retweeting Tweets, (3) Replying, (4) Stalking Twitter 
Account, and (5) Finding Topics by Hastags. The researcher believes that the 
students were functioning Twitter to learn English as a foreign language in the 
very minimum way. The students functioning Twitter mostly to communicate and 
to share ideas and thoughts as their self expression towards something. 
For example in the most frequent activity, the activity of posting tweets, 
the students posts mostly about their ideas toward something. The researcher finds 
out that the students like to share their idea. It could be the ideas of a pictures they 
just seen or places they visited. However, based on the previous researcher, 
posting a new tweet can develop their written skills as Ritchie (2009), in the April 
2009 Times Education Supplement article stated that microblogging can have the 
following pros for education: it could help develop fluency in written and oral 
skills; students could learn how to focus on what they say better (they can only 
use 140 characters); through tweeting themselves.  
Even though social learning theory points out the learning as a socially 
productive and reciprocally influential process in which learners construct their 
own new ideas and concepts based on their past and current skills and knowledge, 
in this research, the data showed that the tweets they posted in one year period of 
time has many grammatical problems. The grammatical problems are mostly 
about the incomplete sentence. They posted sentences without completing the 
subject and verb. Moreover, active learning theory insist that learning has 
principle that students are at the core of learning environments where learners ask 
questions by participating and collaborating, control educational resources by 
analyzing and creating, and receive responses by considering and reconstructing. 
The data showed that there is a repetition of the incomplete sentences which 
means there might be no point of considering and reconstructing. It led the 
researcher to conclude, that the students has no significant improvement of their 
writing skill on Twitter. Despite the problem, the researcher believes that the 
students did the activities as their chance to practice writing and memorizing new 
words they found and did participating and collaborating in less number of 
activities. 
The other frequent activity is retweeting. The students read English 
account tweets and did quoting the tweet. The activity of retweeting proves that 
they not only read a tweet but also understand the meaning of the tweet. They 
claimed that they did effort in finding the meaning of new word they’d found. It is 
also proven by the comments they give while quoting the tweets. Unfortunately, 
their retweeting activities were only to show their self expression, ideas, and 
thoughts toward something. The process of learning English as a foreign language 
that can be seen from those frequent activities are still minimal. None of them 
retweeting English learning sources tweet. However, Kirschner (2002) insists that 
self directed learning are in which student’s control over the learning process is 
concerned with the degree to which the student can influence and direct her 
learning experiences and it relates to several aspects of the educational process, 
including the selection of what is learned, the pace and strategies of learning, the 
choices of methods and timing of assessments, and choosing learning resources 
such as online communities and networks, web tools, and content.The facts 
shows, the tweet they mostly quotes is the tweet that post ideas, thoughts, and 
headline of an articles. 
The less frequent activities is replying tweets. Connectivist believes that 
‘Connectivism’ that reflects learning needs, principles, and processes in 
educational environments of the twenty first century where diverse aspects of 
learning; such as connecting, participating, collaborating, creating, and 
communicating, are of utmost importance. However, Replying tweets allow users 
to respond ones’ tweets and join the conversation by mentioned the user name. As 
additional, Ebner and Schiefner (2008) claimed that learning is a social process 
that develops through conversation. But, the students were rarely doing the 
activities of replying. The activities of conversation were mainly discussed about 
daily activities. None of the conversation discussed about English language 
learning.  
Both Stalking the English account timelines and using the feature of 
Finding Topics by hastags, the students did the activity of reading. Since Twitter 
is worldwide, the targeted language is being used and makes the students read 
English. Stalking let them read how natives write or produce a sentence. 
Moreover, McLeod (2011) believes people in society learn from each other, such 
as with concepts, observational learning, and modeling. Hence, the activity of 
stalking and finding topics by hastags was advantageous. But in this research, the 
activity of stalking and findings topics by hastag were rarely be done by the 
students.  
Furthermore, students were able to discuss numerous topics and express 
their opinions which all students in the interview admitted was more comfortable 
to do in an online environment compared to face-to-face, especially in a culture 
where people do not often openly state their opinions (Silva, 2012). The other 
advantage that the students might get is connecting to the natives account or the 
English account by using the features of Following and Followers. But again, the 
students did not function the features really well. Their activities of following 
English account were still low. 
Thus lead the researcher to conclude that they had no objectives on using 
Twitter as a media to learn English as a foreign language. They used Twitter 
mostly to do self expression. There is a few learning process that can be seen from 
the data. They function Twitter as a media to learn English as a foreign language 
in very minimal way and are unpurposively.  
 
Benefits in Using Twitter 
The questionnaire showed us that all students would like to recommend 
Twitter as a media to learn English as a foreign language for its benefits. The 
benefits that the students claimed are the English learning resources and Twitter is 
easy and fun media to learn English as foreign language. However, Twitter not 
only provides the easy and fun way to learn English, but also the materials for 
language learners.  
In China, they applied the Twitter as the media to learn English by 
incentivized the teachers to make syllabus and were involved in their students’ 
activities on Twitter. As Borau, 2009 claimed that Twitter seems to be a perfect 
tool to support learning English, especially in blended classrooms. For the 
following reasons; First, Twitter is easily accessible from almost everywhere, so 
the students can practice at any time by sending and receiving messages either on 
the computer or the mobile phone. More, Borau (2009) claimed that they can also 
decide how much time they spend reading and writing these messages. This is an 
essential feature for busy students. Second, Twitter is suitable for any level of 
English because in writing messages, the students can choose topics and 
grammatical structure fitting their level. Third, the use of Twitter as an online 
learning community can integrate students in the community who could not attend 
the classroom. 
In this research, the researcher found that the students were low in 
functioning Twitter as a media to learn English as a foreign language learner. That 
is why the researcher believes that they got a minimum benefit of Twitter as a 
media to learn English. Moreover, there is no control from teacher or expertise. 
However, students need to be controlled. Even if the posted thousands tweets in 
English, it will be dangerous if no one take a role to correct it. It might led them 
be fossilized in the same mistake they made. 
It needs a purpose and objectives in using a media. Twitter is only a 
media, whether the user taking the benefits or not. The Twitter itself has provided 
the features that might be really advantageous for learners. If the students 
functioned Twitter only for doing social interaction, then it will only be a social 
networking site. But if the students functioned purposively to learn English as a 
foreign language, the students can managed to get the benefits. 
 
 
 CONCLUSION AND SUGGESTION 
Conclusion 
The Semester- Six students’ of the English Language Education Study 
Program, Languages and Arts Education Department, Teacher functioning Twitter 
to learn English as a foreign language by doing various activities. The activities 
are (1) posting tweets, (2) retweeting, (3) replying tweets, (4) stalking English 
account, (5) finding topic by hastags. However the function is one of the 
additional action in order to learn English beside the formal classroom. In this 
research, the students function the media more to use it as social site to do self 
expression. The activities of learning are very minimal. All of them were agree to 
recommend Twitter as the media to learn English as a foreign language for it 
resources and is a fun and enjoyable media. But, since they unpurposively used 
the media to learn English as a foreign language, the benefits they got are low. In 
the other words, there is a need to control it. However, the effect of technology 
use should support teachers’ productivity and students’ accomplishments with 
regard to language learning. 
 
Suggestions 
This thesis can be a guide for students who want to learn English by 
using all features presented and imitate the good and leave the bad of what this 
thesis has shown in order to learn English via Twitter. It is better for learners to 
always evaluate their postings by asking correction from lecturer or friends. There 
is a need to involve the educators. The educators can help controlling them due to 
learning English as foreign language. However, in the result of this research, the 
researcher found that there are many mistake they done in the process of learning. 
It is needed to find out the solution to guide them in the Twitter as the most 
popular networking sites nowadays. 
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